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University of Montana—Missoula 
Department of Curriculum and Instruction 
 
C&I 494: Seminar III: Collaborating to Meet the Needs of Young Children with Severe Disabilities 
 
Online (with a synchronous experience on W 4:30-5:00 MST) 
 
Instructor: Ann N. Garfinkle, Ph.D. 
Phone: 243-5512/243-6346 
E-mail: ann.garfinkle@mso.umt.edu 
 
Office:  Education 307/210A 
Office hours: By appointment 
 
Texts 
  
Required: 
 
Journal articles: 
 
Dunst, C. J. (2002). Family-centered practices: Birth through high school. Journal of Special Education, 36, 139-154.∗ 
 
Hamilton, M.E., Roach, M. A., Riley, D. A. (2003). Moving toward family-centered early care and education: The past, the present, 
and a glimpse of the future. Early Childhood Education Journal, 30, 225-232.∗ 
 
Muscott, H. S. (2002). Exceptional partnership: Listening to the voices of families. Preventing School Failure, 46, 66-78.∗ 
 
                                                 
∗ You are responsible for obtaining this article.  It is available electronically through The University of Montana Mansfield Library holdings. 
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Vacca, J. & Feinberg, E. (2000). Why can’t families be more like us? Henry Higgins confronts Eliza Doolittle in the world of early 
intervention.  Infants and Young Children, 13, 40-48.∗ 
  
Texts: 
 
Doyle, M. B. (2002).  The paraprofessional’s guide to the inclusive classroom: Working as a team, 2nd Ed. Baltimore, MD: Paul H. 
Brookes.# 
 
Hanson, M. J. & Lynch, E. W. (2003). Understanding families:  Approaches to diversity, disability and risk. Baltimore, MD: Paul H. 
Brookes.# 
 
Recommended: 
 
American Psychological Association (2001).  Publication Manual of the American  
 Psychological Association, 5th edition.  Washington DC: American Psychological 
Association. 
 
Strunk, W. & White, E. B. (2000).  The Elements of Style, 4th edition.  Boston, MA:  
 Pearson Allyn and Bacon. 
 
Course Description 
 
This course is required for all students enrolled in the GPP. 
 
This seminar will introduce students to foundation knowledge and practices of collaborating to meet the needs of young children with 
severe disabilities, with a focus on families and professionals.   
 
                                                 
 
# You must order this book yourself.  Many on-line booksellers (including the publisher) sell this product. 
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Course Objectives 
 
After successful completion of this course, students will be able to: 
• Describe placement issues and options 
• Explore family and professionals values and attitude toward inclusion 
• Identify issues related to child placement decisions 
• Identify key partners in early childhood collaborative process and their roles 
• Understand and use effective collaborative strategies 
• Understand and use effective collaborative decision making strategies 
• Understand and use effective strategies for resolving conflict 
• Demonstrate sensitivity  for the culture, language, religion, gender, disability, socio-economic, and sexual orientation 
of team members 
• Understand and use culturally responsive factors the promote effective communication and collaboration with 
individuals with exceptional learning needs, families, school personnel and community members 
 
Expectations 
 
Conduct Code: 
 
All students must practice academic honesty.  Academic misconduct is subject to an academic penalty by the course instructor and/or 
a disciplinary sanction by the University.  All students need to be familiar with the Student Conduct Code.  The Code is available for 
review online at http://www.umt.edu/SA/VPSA/index.cfm/page/1321.   
 
 If there are questions about how the code applies to a class activity (i.e., group work), please consult with the course instructor prior 
to engaging in that activity. 
 
People-first language: 
 
As a field, we have adopted the use of “people-first language” when referring to people with identified disabilities.  That means that 
we emphasis the person before the disability.  For example, we would say, “child with autism” not “autistic child”.  For a more 
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elaborate description of the language to use when describing people with disabilities, please consult page 69 of the Publication 
Manual of the American Psychological Association, 5th edition (APA, 2001). 
 
 
Accommodations: 
 
I am more then happy to work with students and Disability Services for Students (DSS) to make accommodations that will facilitate 
student’s class participation and learning.  Please see me individually at the beginning of the term to make a plan for these 
accommodations. 
 
Student Behavior 
 
All written work must be: typed (unless completed in the context of a class session or otherwise specified), double-spaced (unless 
completed in the context of a class session or otherwise specified), use people-first language, use APA style guidelines, be fully 
referenced, and be clearly and concisely written.  
 
Course Format 
 
This course will utilize a variety of instructional strategies, including but not limited to: large and small group discussions; instructor 
and student lead topics; and individual and group learning activities.  All course activities have been designed to facilitate student 
learning and thus the acquisition of the course objectives.  Thus student participation will be reflected in the student’s final course 
grade. 
 
Grading Policy 
 
There 1,000 possible points for this course.  Grades are earned as follows: 
   93%-100% (925-1000 points) = A 
   83%-92% (825-924 points) = B 
   73%-82% (725-824 points) = C 
   63%-72% (625-724 points) = D 
   62% or lower (fewer then 624 points) = F 
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Summary of Assignments and Associated Weighting for Assignments 
 
 Activity     Points 
  
 Class Participation     
13 weeks x 15 points     195 
 
Weekly reading responses  
12 weeks x 25 points    300   
 
Course leader    255 
 
 
 Final Exam     250 
1,000 TOTAL POINTS  
 
Assignment Description 
 
Class Participation. This is defined as participation in all aspects of the course.  In particular this aspect of the course focuses around 
your participation in the virtual classroom discussion.  You are expected to come to class having read the material and ready to engage 
in a thoughtful discussion.    
 
Weekly reading responses. Each week you will be asked to respond to a series of questions related directly to that’s week reading. You 
are expected to read the assigned reading and answer the questions based only on the information presented on the reading.   
    
Course leader. As the course leader you have several responsibilities: 1) You will design the weekly reading response questions (these 
need to be approved by the course instructor prior to posting them); 2) You will need to evaluate the correctness of the students 
responses and report those score to the course instructor; 3) You will engage in additional reading on the topic you have chosen to the 
extent that you feel knowledgeable about the topic; and 4) you will lead the virtual classroom discussion. 
 
  6 
 Final Exam.  In the final exam you will write a philosophy and work plan statement about working with families and other 
professionals.  More information will be provided about this during finals week.  
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Course Schedule 
 
Week Topic Reading Week Leader 
Week 1 
8/27-8/31 
Introduction and overview -- Ann 
Week 2 
9/3-9/7 
Families: Family-centered 
service 
Dunst (2002) 
And 
Hamilton, Roach, & Riley 
(2003) 
Ann 
Week 3 
9/10-9/14 
Families: Listening to parents Vacca & Feinberg (2000) 
And 
Muscott (2002) 
Ann 
Week 4 
9/17-9/21 
Families: Understanding 
Families and their roles 
Hanson and Lynch (2003) 
chapters 2 &3 
Student Lead 
Week 5 
9/24-9/28 
Families: Effects of disability Hanson and Lynch (2003) 
Chapter 4 
Student Lead 
Week 6 
10/1-10/5 
Families: families at-risk--
poverty 
Hanson and Lynch (2003)—
chapter 5 
Student Lead 
Week 7 
10/8-10/12 
Families: families at risk—
drugs and violence 
Hanson and Lynch (2003) 
Chapter 6 
Student Lead 
Week 8 
10/15-10/19 
Families: family supports Hanson and Lynch (2003) 
chapter 7 
Student Lead 
Week 9 
10/22-10/26 
No Class National Division Early 
Childhood Conference 
Niagara Falls, Canada 
Week 10 
10/29-11/2 
Professionals: 
paraprofessionals 
Doyle (2002) chapter 1 Student Lead 
Week 11 
11/5-11/9 
Professionals: membership Doyle (2002) chapter 2 Student Lead 
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Week 12 
11/12-11/16 
Professionals: working with 
students 
Doyle (2002) chapter 3 Student Lead 
Week 13 
11/19-11/23 
No Class Thanksgiving Break Have Fun! 
Week 14 
11/26-11/30 
Professionals: Providing 
Curricular and Individualized 
Instructional Support 
Doyle (2002) chapter 4 Student Lead 
Week 15 
12/3-12/7 
Professionals: confidentiality 
and communication 
Doyle (2002) chapter 6 Student Lead 
Finals Week 
 
Finals Week 
 
Finals Week 
 
Finals Week 
 
 
